Outside Nature Based
Learning

What do children learn?
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_ _ o Curriculum
Children in the first five years learn
best when their learning is sdkd.
They appear to fail or need
remediation when they are taught
through instruction. When a child
enters an environment that reflect
expectations and outcomes in the
context of play, they thrive.

Teachers use the standards to
create curriculum, set
environments and carry out
lesson plans. These plans
instruct children about what to
play with, which activities to
engage in, and ultimately what
to learn during certain times of
the year.

Standards

Standards are created
by national or
statewide

professionals.

Insights on Creating Experiences for
Children
Using teacheled learning and

standards to set curriculum



Documentation of
Learning/Assessment

Curriculum Planning

Careful observations and
intentional planning creates

an environment that extends
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through preparing
investigations, collecting and
arranging materials, and
fostering a sense of inquiry.

Teachers, document
play over time, noting

J I e interests, skills, abilities,
and where children are
meeting national/state
standards as they play.
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Teachers create safe
relationships between
them and their children,
and rich, well thought
out, designed space for
children to engage freely
in true play. Materials are

offered with an eye on Insights on Creating Experiences for

extonding thor play Children

nierests Using childed interests and
curiousitythat threads back to the

standards



Implications for Educators

The body of research on play a
learning suggests that school

readiness occurs when play is = = e T
valued and intentional part of th OKAt RQa oONIAY

curriculum rather than early
instruction.

When educators begin with dire
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instruction in the early years, th motif, not a play motif so our

because of the lack of contextjill \ork In preschool s to preservg
and interestinitiated play. play as the path to preparednes

Until a child shows mixed

Work motif includes outcomes, emotions/thoughts (the &7 shift)

rewards, consequences and a
ability to hold on to the outcome
gKAET S LI NI A GALS

activity.
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The Role Of Play In
Intrinsic Learning

The National Science Foundation (2001) suggest
that active learning involves a process of
exploring the natural or material world and
triggers questions leading to discoveries to reach
a new level of understanding.

Through active exploration children seek -
information and insight about their questions and |
interests in things that matter to themT hey
construct meaning and resolutions about their

area of curiosity rather than being focused on the
right answer or outcome.




Four considerations for
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How is the environment designed for rich and deep play?
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play.

How is curriculum designed to be authentic and responsive
learning standards.

How is risky play nurtured in the play space with material




How Is the
environment
designed for rich,
deep play?




Getting back to the
simplicity of free play

A We know free play is good, but how does this
translate to daily activities?

A When children have room to explore and learn on
their own, amazing things happen.

A Children extend and deepen their play from the
previous days and weeks. It's important for a
teacher to provide opportunities to deepen play
already occurring.

A Teachers can provide those invitations to
iInvestigate or ask questions by silently setting up
the environment or by directly engaging with
children.




Considerations when
designing the environment
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The environment offers space and choices for play

with a variety of invitations for play in groups or
individually.

A flexible plan is created to ensure the schedule is
asSu FT2NJ OKAft RNbyQa LX I e
v The materials are gathered and refreshed weekly

v The curriculum is in sync with the seasons

v How children interact and engage with each other

v How the space will be maintained
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When children
have room to
explore and learn
on their own,
amazing things
happen.




Play-Based Teaching Continuum

How do educators support children in play-based learning?

Educator-led Child-led
Non-Playful Playful Supported Free
Instruction Instruction Play Play
Educator provides a Educator guides Children freely choose and Children freely
structured experience for learning towards an explore; educators provide choose and explore
children with little or no explicit goal through opportunities to extend without interference
play, though the playful, experiential and deepen the from educators
educator may be activities and games exploration

engaging and
enthusiastic
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Abundant
Play
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relationships secure the
children in play.




Some thoughts about allowing children to have
agency in their learning

When we make rules, we need to ask ourselves:

wWhy am | driven to make this rule,

wWhat does it do to support the child,
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w Would this rule stifle creativity?

w Do the rules come from observation and a need to offer guidance

w Risk vs hazard/danger

w We often think of risks and hazards/danger as one category



As children grow, 3
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and so, their play deepens
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As children develop cognitively and acquire
Ianguage this leads to longer episodes of
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Groupcare, by definition, can be disruptive
and distracting so caregivers work to
minimize the impact of group care on
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O Time for childed, outdoor play needs to be
abundant ensuring long stretches of child
directed time outside for deep play to
unfold in between rhythm and routine
touchpoints.
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KnOWH Caregivers When the caregiver is known by the children, attentive

to their needs and connecting interactions with them,

make a difference those children engage in meaningful play.




Children need to be in proximity with their teachers
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environment offers children the possibility to control the
physical distance of them from the teacher: to be nearby in
case they need physical contact or to distance themselves
when they want to play with peers without teacher

Involvement.

A Consider having smaller groups within larger groups e
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waiting time and manages the potential mismatch of e

pacing for each child
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Interruptive
effects of

Involvement In
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A Direct involvement of teachers in young
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with objects and peers by being too directive
without responding to children or by being
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A Although teachers believe that children have
the competence to control their play, it is not
uncommon to see adults unknowingly
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inappropriate engagement.

A Teachers must look for appropriateness of fit
between their responses and the level of
support that children need.



Teacher work

* When teachers are outside near children and
do not want to interrupt their play or be called
in to entertain them, they do “teacher work”.
These are chores or tasks that offer
involvement in the outside world for the
teacher as they model enjoyment of their
time outside.

* It may be necessary to support teachers in
reimagining their professional identities to
include comfort and confidence in being
outdoors. Encouraging them to embrace the
outdoors and the varied weather can be an
opportunity to enrich children’s play and
learning experiences.

* Support comfort outdoors by offering clothing
lists and sources for warm, water-resistant
clothing.




How is curriculum designed to be authentic and
responsive to learning standards.




The dayto-day
routine is part of
the curriculum and

can interrupt
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A Children are competent
interpreters of their situations,

and should be free to make
choices, selfegulate, and make
and break their rules as they learn
from their own handson
experiences. The mismatch
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perspective can bring an
interruption of their play.




Some anchors

when creating
curriculum
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A Play yards for chlldren to engage in fully. Their play yards
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A Build intentional routines & transitions so they are limited
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A Recognize that dressing, eating, and toileting times suppo
connection that serves relationships outdoors

A Bring seasonal rhythms and routines into the weeks and
days that the children can depend on. This creates an
environment in which the children feel more comfortable
and confident to explore and play.

A Setting the stage for all kinds of weather

A Use a weather chart to determine when to go out in what
weather



Openended materials offer
inspirations

A Nicholson (1971) coined the term loose parts to articulate
the idea that children benefit from being given opended
materials.

A Loose parts are materials that can be moved, carried,
combined, redesigned, lined up and taken apart and put
back together in multiple ways.

A They are materials with no specific set of direction that can
be used alone or combined with other materials.

Loose parts appear spontaneously
outside




What opportunities
do loose part
materials offer?

A Open ended play

A Captivating invitations

A Natural or Synthetic materials

A Sensory: Color, Texture, Sound

A Creative: Art, Design, Symbolic Play

A Action: Movement, Transportation,
Connecting/Disconnecting

A Inquiry: Construction,
Investigation, Correlation
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: - AInventory of what is there and what is not W "i | -
‘ A rger Loose parts: tree limbs, stumps, water,- snow,_eka‘ih mudw{...___ |

ﬁanlc Loose p‘g\rts Brooms, shovels, spoons, buckets, olg:ooklng fins, pallet
q;‘,[amps wooden climber




Small Loose parts: cloth, ropes,
pinecones, stones, acorns, pine
needles, sand, woodchips, leaves







A The beauty of having a myriad of loose parts in
a play yard and the time and freedom to use
them as they pleaseis that the children can

carry out their complex play scenarios in endless
creative and imaginative ways.

Time + Loose
parts = creative

play



|a do not have a specmc purpose,
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