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Teaching Times  

BALDWIN CENTER FOR LEARNING & TEACHING  
https://www.bowdoin.edu/baldwin-center  

    

MARCH 5, 2020 

Upcoming Events 
Faculty/Staff Book Group- The Person You Mean to Be: How Good People Fight Bias by Dr. 
Dolly Chugh 
April 8, 9:30-11AM OR April 10 1:30-3PM, Cram Alumni Barn 
Register: http://bit.ly/PersonYouMeantoBeBookGroup 
Books available following registration.  
 
2020-2021 Faculty Fellows Application Due 
April 15, 2020 
FMI: https://www.bowdoin.edu/baldwin-center/for-faculty/faculty-fellows-program.html 
The Baldwin CLT Faculty Fellows program works with faculty to identify: 

• key course goals 

• challenges to student learning 

• and areas of improvement within one course 
By engaging in a learning community with colleagues, faculty fellows discuss, learn about, and design 
course goals, assignments, syllabi and instruction to more effectively meet the needs of the diverse 
learners in their classes through inclusive, equitable, learner-centered practices. 

 
Faculty Seminar- 2019-20 Faculty Fellows  
(Javier Cikota, Page Herrlinger, Adanna Jones, Jennifer Kosak, Willi Lempert, Dharni Vasudevan) 
IDEAS for the Classroom: Inclusion, Diversity, Equity & Access for Students  
Tuesday, April 21, 12pm-1pm, Main Lounge 
 

 
 

https://www.facultyfocus.com/author/ff-baier/
https://www.bowdoin.edu/baldwin-center
http://bit.ly/PersonYouMeantoBeBookGroup
https://www.bowdoin.edu/baldwin-center/for-faculty/faculty-fellows-program.html
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8 Strategies to Encourage Interdependence and Help-Seeking Behavior in College Students  
By: Stefanie T. Baier, PhD  
JUNE 29TH, 2019  
https://www.facultyfocus.com/articles/effective-classroom-management/interdependence-
and-help-seeking/  
 
What messages do our students receive from their parents, their high school teachers, their 
older peers, and siblings before they enter college?  When I ask my first-year students the 
answers are, “Now you are on your own,” or “No one will help you when you are in college!” 
and “You are responsible for your own work.”  
 
Notice something here? All these messages focus on the individual’s sole responsibility to 
succeed in college without the help of others. You are independent now.  
 
Unfortunately, it appears that these messages negatively impact our incoming students, 
especially those who are first-generation college students who may not have good role models 
and already feel somewhat inadequate. Nonetheless, there’s pressure from their families that 
failing a class or switching majors makes them “less than.”  
 
Imagine you are in a student’s shoes facing a difficulty, and not just of an academic nature. 
Perhaps you feel isolated or overwhelmed. Perhaps your time-management skills are not up to 
par, and you’re not sure how to approach a professor in a class in which you are not doing well. 
You have been told to figure it out on your own, and seeking help means you have a deficit and 
are a failure because you can’t figure it out by yourself.  
 

Save the Date 
 
May Institute- Inclusion & Equity in the Classroom 
Wednesday & Thursday, May 27 & 28, 2020 
May 27- Gen Z & College Student Mental Health and Wellness 
May 28- Keynote with Drs. Viji Sathy & Kelly Hogan, University of North Carolina- Inclusive 
Pedagogy 
“You may wonder: Is the role of a college instructor to help students feel included and ready to thrive? Is 
that something I should be doing? As champions of inclusive teaching, we say — emphatically — yes. …  
Teaching inclusively means embracing student diversity in all forms — race, ethnicity, gender, disability, 
socioeconomic background, ideology, even personality traits like introversion — as an asset. It means 
designing and teaching courses in ways that foster talent in all students, but especially those who come 
from groups traditionally underrepresented in higher education.” 

 

https://www.facultyfocus.com/author/ff-baier/
https://www.chronicle.com/interactives/20190719_inclusive_teaching
https://www.chronicle.com/interactives/20190719_inclusive_teaching
https://sites.google.com/view/inclusified/home
https://community.acue.org/blog/inclusive-curriculum/
https://www.chronicle.com/article/Traditional-Teaching-May/243339
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Research and practice have shown that first-year college students have a variety of academic 
and social support needs, particularly students of first-generation or minority status. To address 
this problem, universities offer many services but students hesitate to use these.  
 
Here is the problem: An individualist culture and society neither encourages help-seeking 
reliance on others nor admits that you need help. In reality, this is not how people advance in 
life. All of us are dependent on others—we are social creatures who depend on being nurtured, 
supported, and coached. We understand that being dependent has a negative connotation in 
its own right, that’s why we need to look at a different concept: Interdependence.  
 
Positive interdependence has predominantly been explored in collaborative practice (Frey, 
Fischer & Everlove, 2009), but it is gaining increasing importance in other areas, particularly 
when it comes to community building. Essentially, a campus is a community where students 
live, learn, and connect. A student’s sense of belonging (Strayhorn, 2012) is extremely 
important for incoming college students to feel confident and trust that faculty and university 
personnel have their back.  
 
Researchers have suggested that attitudes about academic help-seeking may be contingent on 
secure attachment to parents and role models. Holt (2014) suggests that students securely 
attached to their parents may not hesitate to seek help, but those who are insecurely attached, 
may believe they need to handle their academic challenges and stresses alone. If students who 
lack role models are dealing with difficulties as challenges to overcome, this may interfere with 
their adjustment and academic learning.  
 
Based on this framework, college personnel are encouraged to initiate positive 
interdependence through outreach and strategies that encourage help-seeking.   
 
Build Trust  
1. Try to get to know your students: Make name tents the first day of class and use the back of 
the sheet to have students provide information about themselves, their expectations for the 
class, their intended major, and anything that may impact their success, along with their 
hobbies to add a personal touch.  
 
2. Use check-in questions such as asking about their current stress level and if they may be 
overwhelmed. Ask them what they need in order to be successful at the very moment. Online 
tools and apps can be useful for this.  
 
Encourage Help-Seeking  
3. Having students turn in an assignment early at a professor’s office may take away the fear of 
utilizing office hours later in the semester.   
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4. Invite individuals from your academic support center, such as academic success coaches, 
tutors for your specific course, or Supplemental Instruction (SI) leaders, to make personal 
connections with your students.  
 
Foster Interdependence  
5. Tell your own story by showing your web of connections that sustains and supports you, 
and provide students with the opportunity to create their own web of connections that is 
crucial to thriving in college. Show your students “famous failures,” and educate them on how 
others succeeded with the help of their support network, mindset, and persistence.    
 
6. Connect Four: create a buddy system. Have students write down the names and numbers of 
four students in their class. If one of the four buddies doesn’t show up for class, the others will 
reach out to make sure they are okay, ask if they need anything, provide missed class material, 
and make sure they are up to speed.  
 
Create Awareness of Thoughts and Challenges  
7. You are not your thoughts! Utilize a reflective exercise: Remember a day when you failed in 
an academic subject or with personal goals, what were your thoughts? How can you turn 
crushing thoughts into challenges to overcome and develop a strategic plan for success?  
 
8. Have students write letters to one another and address them with, “Dear classmate.” In the 
letter have them name a problem/challenge they are facing. Then, close with, “What advice do 
you have for me?” Students can then exchange letters and address their classmate’s 
problem/challenge in writing.  
Dr. Stefanie T. Baier is a postdoctoral associate with Academic Affairs, Division Student Success 
in the Office of the Provost at Wayne State University in Detroit. She works with and assesses 
first-year programs, teaches a first-year seminar, and researches academic, psychosocial, and 
attitudinal factors involved in student success  
 
Sources Cited  
Frey, Nancy, Douglas Fisher, and Sandi Everlove. Productive group work: How to engage 
students, build teamwork, and promote understanding. ASCD, 2009.  
 
Holt, Laura J. “Attitudes about help-seeking mediate the relation between parent attachment 
and academic adjustment in first-year college students.” Journal of College Student 
Development 55, no. 4 (2014): 418-423.  
 
Strayhorn, Terrell L. College students’ sense of belonging: A key to educational success for all 
students. Routledge, 2012.  
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“Ideally, the flexible instructor is always paying attention to student feedback and making little 
adjustments as new information comes in. … As you look over submitted work, look for 
patterns — repeated errors, difficulties, and misconceptions — that can guide your teaching in 
the weeks to come. [And] the midpoint of the semester is a great time to explicitly ask your 
students for their views.” https://www.chronicle.com/article/The-Midsemester-Course/241622 
 

Mid-Semester Feedback   
 
Examples from Bowdoin Professors & Beyond Bowdoin:  

 

1.Assess your own level of understanding of the course material. (3 is "confused at times, but 

not stressed!")  

Totally lost        Could read these with my 

eyes closed 

1   2   3   4   5 

2. I am prepared to engage in class  

• Less than 20% of the time. 

• 20%-40% of the time 

• 40%-60% of the time 

• 60%-80% of the time 

• More than 80% of the time 

• 100% 100% 100% !!! 

 

3.What supports your learning in this class?  

4. What do find impedes with your learning in this class?  

5. What suggestions do you have for ways to improve your learning in this class?  

6. Anything else that you would like share?  

 

Start-Stop-Continue. Students are asked to write three short sentences:  

• Sentence one identifies one thing they’d like to stop doing in class.  

• Sentence two identifies one thing that they would like to start doing in class.  

• Sentence three identifies one thing that they’d like to continue doing in class.  

   

In Class Journal:  

1) What is helping you to learn in this class?  

2) What is making learning difficult?  

  

 

https://www.chronicle.com/article/The-Midsemester-Course/241622
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Blackboard 

Survey  

This learning survey is ungraded and will be collected anonymously through blackboard.  The goal of the 

survey is for you to reflect on your learning in this course and for me to receive feedback on what best 

supports your learning.   

    
 
                    Question                      Have you found the pace of the class to be 

                     Answer                      1. Much too slow  2. Slow  3. About right  4. Fast  5. Much 

too fast  

                     

                     Question                      Reading the textbook has supported my learning. 

                     Answer                      1. Strongly Agree  2. Agree  3. Neither Agree nor 

Disagree  4. Disagree  5. Strongly Disagree  6. Not Applicable  

                     

                     Question                      In class small-group activities or discussion have supported my learning.   

                     Answer                      1. Strongly Agree  2. Agree  3. Neither Agree nor 

Disagree  4. Disagree  5. Strongly Disagree  6. Not Applicable  

                     

                     Question                      Powerpoint presentations have supported my learning.   

                     Answer                      1. Strongly Agree  2. Agree  3. Neither Agree nor 

Disagree  4. Disagree  5. Strongly Disagree  6. Not Applicable  

                     

                     Question                      Studying with others outside of class time has supported my learning.   

                     Answer                      1. Strongly Agree  2. Agree  3. Neither Agree nor 

Disagree  4. Disagree  5. Strongly Disagree  6. Not Applicable  

                     

                     Question                      What suggestions do you have to better support your learning in this class? 

                     

                     Question                      What concepts have you found confusing or would like to learn more about?  (The 

more specific you are the better I will be able to address your point before the end of 

the course.) 

                     

                     Question                      The questions and notes posted on Blackboard have supported my learning.   

                     Answer                      1. Strongly Agree  2. Agree  3. Neither Agree nor 

Disagree  4. Disagree  5. Strongly Disagree  6. Not Applicable  

                     

 
 

 
If you are willing to share your examples of mid-semester feedback questions,    

please email kbyrnes@bowdoin.edu. 
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The Baldwin Center for Learning and Teaching  
The Baldwin Center promotes intentional, equitable, and effective learning and teaching environments. 
We are committed to inclusive excellence and to helping all students, faculty, and staff grow as learners 
and teachers. The programs housed in Kanbar 102 serve as a location for discussions, tutoring, 
mentoring, and advising. Tutoring, mentoring and writing assistance occur Sunday-Thursday nights in 
Kanbar 102 between 6-10pm. Students may schedule appointments at: www.bowdoin.edu/baldwin-
center or drop in for peer-to-peer support or make an appointment directly with Baldwin CLT Staff listed 
below. Faculty may make an appointment for a consultation directly with staff.  

  
Administrative Contacts  
Kathryn Byrnes, Director 102D Kanbar 207-725-5035 kbyrnes@bowdoin.edu  
Tammis Donovan, Administrative Coordinator 102G Kanbar 207-725 3006 tdonovan@bowdoin.edu  

   
ACADEMIC COACHING &  
ENGLISH FOR MULTI-LINGUAL SPEAKERS (EMS)  
Lisa Flanagan, Advisor, 102B Kanbar 207-725-3056 lflanag2@bowdoin.edu  
Students, faculty, and staff who are multi-lingual or who have parents who are non-native speakers of 
English may work with EMS Advisor Lisa Flanagan. They may seek help with understanding assignments 
and reading strategies, grammar, outlining, revising, editing, and the conventions of scholarly writing. All 
students may meet individually with Lisa Flanagan and can also be matched with a trained academic 
peer mentor. Meetings offer assistance addressing course-specific or general learning challenges and 
cultivate an increased awareness of learning strengths and areas for improvement including, but not 
limited to: time management and study habits/strategies.  
  

THE Q (QUANTITATIVE) REASONING PROGRAM  
Eric Gaze, Director, 301 Kanbar 207-725-3135 egaze@bowdoin.edu  
James Broda, Assistant Director, 222 Kanbar 207-725-7148 jbroda@bowdoin.edu  
Provides support to students in understanding and using numerical information. Peer tutors lead study 
groups and individual tutorials for students in quantitative courses. Supports faculty in the design and 
analysis of quantitative material in coursework.  

  
WRITING AND RHETORIC  
Meredith McCarroll, Director 102E Kanbar 207-721-5056 mmccarro@bowdoin.edu  
Students in any discipline may work one-on-one with a trained, peer writing assistant to improve their 
writing process and strengthen their writing. Writing assistants work with students in selected courses, 
semester partnerships, and drop-in workshops. Directs the First Year Seminar program and supports 
faculty incorporating writing and oral presentations in their classrooms.  

  
FACULTY DEVELOPMENT-TEACHING  
Kathryn Byrnes, Director 102D Kanbar 207-725-5035 kbyrnes@bowdoin.edu  
Provides support to faculty on course design, learning goals, syllabi, assignments, assessment, mid-
course feedback, Bowdoin Course Questionnaires, challenges with students, and other 
aspects of teaching and student learning. Supports Baldwin Faculty Fellows program and Teaching 
Triangles reflection program. Organizes August, January, and May Institutes on teaching and learning.    

mailto:tdonovan@bowdoin.edu
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